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Area of Learning: Literacy
The curriculum: what we want children to learn 
· The curriculum is a top-level plan of everything the early years setting wants the children to learn. 
· Planning to help every child to develop their language is vital. 
· The curriculum needs to be ambitious. Careful sequencing will help children to build their learning over time. 
· Young children’s learning is often driven by their interests. Plans need to be flexible. 
· Depth in early learning is much more important than covering lots of things in a superficial way. 

Rationale: To develop a life-long love of reading. For all children to be fluent, articulate communicators, effective listeners with an understanding of high-level vocabulary. To begin to develop a dynamic pencil grip and the foundations for an efficient and accurate handwriting style.  To develop a motivation to make meaningful marks.


	Nursery
	Unique child:

	COMPREHENSION
	Vocabulary



I can use some high level and subject specific vocabulary.
	Repetitive phrases

I can repeat and use actions, words or phrases   
Fills in the missing word or phrase in a known rhyme, story or game, e.g. Humpty Dumpty sat on a ... Begins to recognise familiar logos from children’s popular culture, commercial print or icons for apps 


	Environmental print

I recognise familiar words and signs such as my own name, advertising logos and screen icons 

	Key concepts of print – books
I can handle books and touch screen technology carefully and the correct way up with growing competence 

	Key concepts of print – words
I know that print carries meaning and, in English, is read from left to right and top to bottom 


	I can talk about events and principal characters in stories and suggests how the story might end 

	I show interest in illustrations 

	Listen to and join in with familiar stories.

	“Numerous studies have documented that shared storybook reading promotes later academic performance (Lonigan and Whitehurst, 1998)” JS Horst 2011
Get the Story Straight: Contextual Repetition Promotes Word Learning from Storybooks - articl

	ADULT ROLE
	Model conversation around books and use high level vocab.

My turn…your turn…repetition for retention
	Select books with repetitive text; reread books; encourage participation.
Provide story props etc to allow children to retell story.

Read stories that children already know, pausing at intervals to encourage them to “read” the next word. 



	Ensure a range of labels and writing (handwritten and typed); provide familiar signs and logos that children can identify; children’s name tags evident.

. 

	Support children to understand: 
· that print carries meaning, that books contain letters and words.
· what books are used for
· how a book "works" — how to turn pages, how to find the top and bottom of a page, and how to identify the title and the front and back covers.
· Sweeping back to the front of the line.


	Highlight spaces between words, long words/short words.
Identify letters and words
	Encourage children to predict outcomes, to think of alternative endings and to compare story plots and the feelings of characters with their own experiences. 

	Help children to understand what a word is by using names and labels and by pointing out words in the environment and in print and digital books. 
Encourage the children to describe what they can see, infer about characters feelings.

	Encourage children to use and extend the stories they hear in their play, using props and dressing up clothes as they relive and reinvent stories.
Discuss with children the characters and events in books being read to them. 


	ENVIRONMENT 

Birth to 5 guidance- possible examples pg 88-89
	Find quality time every day to tell and read stories to children, using puppets, soft toys, or real objects as props. 
Provide stories, pictures and puppets which allow children to experience and talk about how characters feel. 
Include familiar environmental print in the role play area. 
Include children in digital screen activity, for example, to recognise screen icons. 
Provide some simple poetry, song, fiction and non- fiction books, both paper copies and digital. 
Provide fact and fiction books and possibly ebooks that children can access independently in all areas, e.g. construction area as well as the book area. 
Provide books containing photographs that children can share with adults, peers and read on their own. 
Add child-made books and adult-scribed children’s stories to the book area and share these stories with others. 
Provide multimodal texts (that blend alphabetic print, images and symbols) that reflect the literacy practices that children encounter in their home and community spaces, enabling children to connect and draw on different aspects of their emerging literacy experiences. 


	WORD READING/ PHONICS

RWi – daily keyworker phonics session
	Sound discrimination:
Environmental

	Sound discrimination:
Instrumental
	Sound discrimination: Body percussion
	Rhythm & Rhyme
Begins to develop phonological and phonemic awareness 
I can continue a rhyming string 


	Alliteration
Begins to develop phonological and phonemic awareness 
I can identify alliteration


	Voice sounds 
Begins to develop phonological and phonemic awareness 

	Blending & segmenting
Begins to develop phonological and phonemic awareness
Hears and says the initial sound in words 
Begins to segment the sounds in simple words and blend them together and knows which letters represent some of them 
	What is a word?

I can identify a word as a group of letters with meaning.

	ADULT ROLE
	Listening walks/moments
Listening games
	Enjoys rhythmic and musical activity with percussion instruments, actions, rhymes and songs, clapping along with the beat and joining in with words of familiar songs and nursery rhymes 

	Clapping syllables, body percussion games.
	Rhyming stories, nursery rhymes, rhyming games.
	Initial sound games 
	Mouth movements and sounds, animal noises, other voice games, singing.

Use of safe mirrors to show mouth shapes.


	Model blending 2 letter and cvc words. (RWI set 1 – spring term)

m a s d t
i n p g o
c k u b
f e l h
r v y w z x

Speed sounds lessons delivered over a week



	Highlight spaces between words, long words/short words.

	ENVIRONMENT 
	Create frequent opportunities for singing, rhymes and music sessions. 
Provide a range of simple musical and percussion instruments, such as tambourines, shakers or xylophones. 
Demonstrate using phonics as a strategy to decode words while children can see the text, e.g. using big books or an interactive whiteboard. 
Begin to introduce playful systematic phonics sessions (keyworker groups x2) in fun ways that capture children’s interest, sustain motivation and reinforce learning and success. 
Ensure children can see written text, e.g. use big books, and model the language of print, such as letter, word, page, beginning, end, first, last, middle. 
Display RWI set 1 letter sounds as taught - Fred frog
Provide a range of nursery rhyme books for children to discuss and puppets/props.
Nursery rhymes – Clevertouch
Animal/ environmental sound games – Clevertouch
Sound cards with mouth shapes.


	WRITING
CLL
I understand the directional language: up, down around, backwards, top, bottom
	Attribute meaning to marks

	Zig zags, wiggly lines to represent print.
	Initial letter for name
	Use some of their print and letter knowledge in their early writing. 
	Includes mark making and early writing in play 

	Write christian name
	Write 2 letter words - segmenting
	Write 3 letter words - segmenting

	ADULT ROLE

· See also physical 
	Model drawing and give meaning to drawing. Scribe children’s stories.

Label diagrams and story maps with key words.
Notice and encourage children’s drawing, painting and early writing and the meanings that they give to them, such as when a child covers a whole piece of paper and says, “I’m writing”. 

	Model different types of marks and develop the language for these, e.g. wiggly, zig zag, straight, vertical, horizontal
	Model correct letter formation.
	Model captions and labels

Talk for writing
Notice and encourage children’s drawing, painting and early writing and the meanings that they give to them, such as when a child covers a whole piece of paper and says, “I’m writing”. 

	Model and include children in using signs and writing to expand playful experiences such as making signs for a shop or car wash, instructions for a ball game, a list of names for a taking turns. 

	Model and provide name cards with photograph, peg labels.
Support children in recognising and writing their own names. 

	RWI blend and segment with m a s d t i – set 1 sounds.
am, at, as, it, is
	RWI blend and segment with m a s d t i– set 1 sounds.
mat, mad, sam, sad, sit, Tim

	ENVIRONMENT 
	Large brushes – pivotal shoulder movements

Climbing frame – upper body

Coloured sand trays and mark making implements

Play dough – dough gym and funky fingers exercises
Think out loud and talk through what you are doing when writing on typing on screen. 
Variety of mark making materials – thick triangular pencils, thin triangular, chunky markers, thick and thin paint brushes, chunky chalks, chalkboards on wall, painting easels

Variety of paper, bordered paper, zig zag books, book making resources

Signing in sheet spring term – name cards with photographs to copy.

RWI modelling of set 1 sounds
Display RWI set 1 letter sounds as taught - Fred frog
Magnetic letters in the environment

Large rolls of paper for large mark making

Clip boards

Dry wipe boards and pens



	HANDWRITING
Pencil grip

	Explore a comfortable pencil grip. May swap hands.
	Make marks with a range of media.
	Imitates shapes that involve one movement, e.g. circle
	Imitates shapes that involve more than one movement e.g. square, x
	Begins to use anticlockwise movement and retrace vertical lines.
	Forms some letters accurately.

	Begins to show a preference for a dominant hand.
	I can use a static tripod grip.

	ADULT ROLE
	Identify a suitable pencil for the children’s stage of development.
Model correct pencil grip.
	Model mark making inside and out with a range of media and for a range of purposes.
	Model drawing circles, ‘Dot day’ topic.
	Model drawing different shapes, tracing ‘road’ shapes with cars.
	Large motor movements to develop shoulders.  Modelling of anticlockwise actions.  Drawing circles, drawing straight lines.
	RWI model letter formation with rhymes.  Share rhymes with home.
	Support children but do not lead them to a particular hand.  Provide left handed pencil/ scissors if favouring left hand.
	Support children to use a suitable writing pencil.  Assess the pressure applied to the pencil is sufficient.
Motivate writing through children’s interests.

	ENVIRONMENT
	Variety of mark making materials – thick triangular pencils, thin triangular, chunky markers, thick and thin paint brushes, chunky chalks, chalkboards on wall, painting easels

Variety of paper, bordered paper, zig zag books, book making resources

Large brushes – pivotal shoulder movements

Ribbons – to make circular movements

Kites to fly high in the air

Cloths/ bubbles to clean windows at shoulder height

Wooden block and nuts and bolts, screw drivers

Toolo

Lego

Climbing frame – upper body

Coloured sand trays and mark making implements

Play dough 
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Area of Learning: Literacy
The curriculum: what we want children to learn 
· The curriculum is a top-level plan of everything the early years setting wants the children to learn. 
· Planning to help every child to develop their language is vital. 
· The curriculum needs to be ambitious. Careful sequencing will help children to build their learning over time. 
· Young children’s learning is often driven by their interests. Plans need to be flexible. 
· Depth in early learning is much more important than covering lots of things in a superficial way. 

Rationale: To develop a life-long love of reading. For all children to be fluent, articulate communicators, effective listeners with an understanding of high-level vocabulary. To develop a dynamic pencil grip and the foundations for an efficient and accurate handwriting style.  To develop a motivation to make meaningful marks leading to a capability in early writing.

	Reception
	Unique child:

	COMPREHENSION

See CLL also – ‘understanding’

Concepts of print to be reinforced as for Nursery
	I enjoy an increasing range of print and digital books, both fiction and non-fiction 

	I use vocabulary and forms of speech that are increasingly influenced by my experiences of reading 

	I can describe main story settings, events and principal characters in increasing detail 

	I can re-enact and reinvent stories they have heard in their play 

	I know that information can be retrieved from books, computers and mobile digital devices 

	I can recall and discuss stories or information that has been read to them, or they have read themselves 

	I include everyday literacy artefacts in play, such as labels, instructions, signs, envelopes, etc. 

	I can make simple inferences.

	“Reading the same book several times helps with language learning,” Horst 2011

	ADULT ROLE
	Read aloud to children every day, introducing children to a wide variety of literature, and talking about the print and digital books you share. 

	Encourage children to tell their own stories in their own way, to take the lead in storytelling so you can listen and learn from children about what they know and are interested in. 

	Whole class reading, guided RWI and individual reading sessions
Story time – class reading spine
	Use drama techniques, role play, hot seating, puppets

Model use of scenario trays and story props.
	Discuss and model ways of finding out information from non-fiction texts in print books, digital resources and online. 
Encourage children to add to their first-hand experience of the world by seeking information using print and digital sources of information. 

	Encourage children to tell their own stories in their own way, to take the lead in storytelling so you can listen and learn from children about what they know and are interested in. 
Use of story maps

	Encourage children to recall words they see frequently, such as their own and friends’ names. 

	Begin to use KS 1 Vipers – inference questions – to infer from pictures and written text

	ENVIRONMENT 

Birth to 5 guidance- possible examples pg 89
	Provide a rich range of quality children’s literature and dialogic shared reading experiences to involve children in critical engagement with narratives, characters and plots. 
Provide a range of everyday signs and written texts in play areas (labels, lists, recipes, instructions, etc.) so children can include these in their play.  Writing materials available to support this.
Make story books with children in print and/
or digital formats to make personalised and meaningful books and e books to read with children, and that children can read themselves. 
Make a classroom book of children’s own stories, scribed by an adult and/or drawn by children. 
Ensure children have access to a wide range of literature that represents diversity in the local and global community, ensuring every child has the opportunity to find a character they can relate to. 
Help children to identify the main events in a story and to enact stories, for example in their imaginative play. 
Introduce children to new words, and explore their meaning together e.g. by acting out words and playing games with words new vocabulary to be sent home weekly for parents to see. 
Scenario trays to retell stories.

	WORD READING
	I can identify rhyme and continue a rhyming string.
	I can blend 2 letter words.
	I can read cvc words.
	I can read cvcc words.
	I can read ccvcc words.
	I can read polysyllabic words.
	I can read all 45 Reception keywords.
	I can read sentences.

	ADULT ROLE
	Oral and written rehearsal
Identify letters which make the rhyme
	RWI Word time 1
Ditties 1-10
Red books

Nonsense words
	RWI Word time 1
Ditties 1-10
Red books

Nonsense words
	RWI Word time 1
Ditties 1-10
Red books
Green books
Purple books
Nonsense words
	RWI Word time 1
RWI reading books – pink, orange, yellow

Nonsense words


	RWI reading books – pink, orange, yellow

	Weekly allocation and practise of keywords.
Send home words to practise
RWI RED words – linked to books
	1:1 reading
Daily reading lowest 20%
RWI ditty books x2 days per week
Reading within phonics lesson – words in context.

	ENVIRONMENT 
	Keyword display

Speed sounds chart on display

Pocket display chart for directed teaching – green and red words 

Magnetic letters and boards

Speed sound mats 

Fred Frog

Phonic readers children can access independently

Keyword cars

Keyword Champion photographs and cup


	PHONICS
Read Write inc
	I can follow a rhyming string.
	RWI Set 1 – Initial sounds
	I can blend with Set 1 sounds.
	Links sounds to letters, naming and sounding the letters of the alphabet.

	RWI Set 2 – initial sounds
	I can blend with Set 2 sounds.
	I know the sound/grapheme for ____ digraphs ll, kn, ss, se, ck, ff
	I know that sounds have more than one grapheme – Set 3 sounds

	ADULT ROLE
Daily 30 minute phonics lesson

	Read poems and rhymes regularly and identify rhyming words.
Play rhyming string games.
	Teach set 1 sounds – speed sounds
m a s d t
i n p g o
c k u b
f e l h
r j v y w z x
sh th ch qu ng nk
	Model how simple words can be segmented into sounds and blended together to make words 
Model oral blending of sounds to make words in everyday contexts, e.g. Can you get your h-a-t hat? 
Word time 1.1 -1.5

Ditties 1-10
Green Set 1A storybooks
Purple set 2A storybooks
	Teach letter names and capital letter recognition
	Teach set 2 sounds – speed sounds
ay ee igh ow oo oo  ar or air ir ou oy
	Model how simple words can be segmented into sounds and blended together to make words 
Model oral blending of sounds to make words in everyday contexts, e.g. Can you get your h-a-t hat? 
Word time 1.6.-1.8
Pink set 3A storybooks
Orange set 4 NF
Yellow set 5 NF
	Teach the above sounds through the RWI books.

Purple set 2A
Pink set 3A storybooks
Orange set 4 NF
Yellow set 5 NF
	Teach set 3 sounds – speed sounds

aw, ai, ea,, ur, er, oi, oa, ew (split digraphs for Y1)



	ENVIRONMENT 
	Speed sounds chart on display

Pocket display chart for directed teaching

Magnetic letters and boards

Speed sound mats 

Alphabet frieze

Fred Frog
Provide varied texts, including decodable texts, and encourage children to use all their skills including their phonic knowledge to practise reading with the skills and knowledge they have, so they experience success.
RWI ditty booklet and book bag books to be sent home weekly.

	WRITING COMPOSITION
	I can write 2 letter words - segmenting
	I can write 3 letter words - segmenting
	I can write my Christian name.
	I can write a phrase.
	I can write a simple sentence.
	I can write my surname.
	I can write a sentence with a capital letter and full stop.
	I can write a simple text with several sentences.

	ADULT ROLE
CLL – oral story telling & composition
	RWI blend and segment with m a s d t i – set 1 sounds.
am, at, as, it, is
Word time – magnetic letters
	RWI blend and segment with m a s d t i– set 1 sounds.
mat, mad, Sam, sad, sit, Tim
Word time – magnetic letters
	Model and support letter formation
Make name with magnetic letters
	Hold a…technique
Lots of oral rehearsal
Apply phonics to aid spelling
	Hold a sentence
Lots of oral rehearsal
Apply phonics to aid spelling
Talk for writing activities
Use children’s interests to motivate writing
	Model and support letter formation
Make name with magnetic letters
Encourage writing of both names on all children’s CI writing.
	Model and shared writing.
Hold a sentence
Talk for Writing
Songs to teach use of capital letter and full stops
	Model and shared writing.
Hold a sentence
Talk for Writing
Read children’s writing back to them and encourage them to read it back.  Does it make sense?

	ENVIRONMENT 
	RWI – phonics daily and sounds chart on the wall

Red word, tricky word spellings – to be practised each week

Name cards for home and school

Children have opportunities to write for a range of purposes: labels, captions, lists, letters, invitations, stories – Daily English session 

Access to writing materials – paper and mark making tools, chalk, mud sticks

Keyword mats in writing area

Provocations for writing in the environment linked to books/ topics/interests.


	WRITING HANDWRITING
CLL
I understand the directional language: up, down around, backwards, top, bottom
	May show a preference for a dominant hand.
	I can use a static tripod grip.
	I can draw ‘around’ letters:
c a o d g q
	I can draw ‘down’ letters: l t b p k h I j m n r u y
	I can draw curly letters: e f s
	I can draw zig zag letters: v w z x
	Uses a pencil and holds it effectively to form recognisable letters, most of which are correctly formed.
	Write capital letters and letters with ascenders at an appropriate size.

	ADULT ROLE
	Observe and support children in finding their favourable hand and in selecting the correct pencil L handed or r handed.
	Model and support – use nip it, flip it reminder
Intervene with fine motor exercises for children who are struggling.
Assess the pressure applied to the pencil is sufficient.
Motivate writing through children’s interests.
	“Children learn correct letter formation using the same picture mnemonics they have already learnt in the Set 1 speed sounds.
Once children can form the letters correctly, they learn how to place them on the line.  Children should write on wide lined paper.”  RWI Reading Leader Handbook – R Miskin

Weekly timetabled handwriting in addition to RWI daily sessions.
	RWI – model letter formation with rhymes
Practice with handwriting lines to support sizing
Ensure children know which type of pencil is suitable to use.
	RWI – model letter formation with rhymes
Practice with handwriting lines to support sizing
Capital letter drawing song – J HARTMAN

	ENVIRONMENT 
	Variety of mark making materials – thick triangular pencils, thin triangular, chunky markers, thick and thin paint brushes, chunky chalks, chalkboards on wall, painting easels

Variety of paper, bordered paper, zig zag books, book making resources

Large brushes – pivotal shoulder movements

Ribbons – to make circular movements

Kites to fly high in the air

Cloths/ bubbles to clean windows at shoulder height

Wooden block and nuts and bolts, screw drivers

Toolo

Lego

Climbing frame – upper body

Coloured sand trays and mark making implements

Play dough 

Provocations to encourage writing in the environment linked to books/ topics/interests
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ELG Assessment point:

Word Reading
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Writing
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Fine Motor control
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Where children believe, achieve and succeed
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Tips and tricks!

Have a go!
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Statutory ELG: Word Reading.

Children at the expected level of development will

-Say a sound for each letter in the alphabet and at least 10
digraphs;

- Read words consistent with their phonic knowledge by sound-
blending;

- Read aloud simple sentences and books that are consistent with

their phonic knowledge, including some common exception
words.
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Statutory ELG: Writing
Children at the expected level of development wil

- Write recognisable letters, most of which are correctly formed;
- Spell words by identifying sounds in them and representingthe
Sounds withaa letter or lefters;

- Write simple phrases and sentences that can be read by others.
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Statutory ELG: Fine Motor Skills

Children at the expected level of development will:

- Hold a pencil effectively in preparation for fluent writing - using
the tripod gripin almost all cases;

- Use a range of small tools,including scissors, paint brushes and

cutlery;
- Begin to show accuracy and care when drawing.
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