Ensuring the Best Start to R-A-I-S-E – EYFS Curriculum
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The Unique Child

Well-being and Levels of Involvement in the Early Years at Halewood CofE. 

Care, Guidance and Support

At Halewood CofE, we pride ourselves on the levels of care, guidance and support we provide to every individual child. 

We believe that every child is:

· special
· precious
· gifted
· talented
· a learner
· spiritual

In our school’s home-school agreement we pledge to provide a safe, secure and caring environment in which all children are encouraged to work hard and give of their best.

“Effective early years provision pays as much attention to children’s care as it does to play and learning as these are intertwined and impact equally on children’s development and overall well-being.”   
Birth to Five Matters 2021 Pg 12
From our first encounters with a child and their family, we strive to build relationships of Christian love, trust, respect and honesty.  Our transition plan ensures that children have a smooth transfer to our Nursery or Reception class and our Key Worker system ensures that the children have a familiar adult to build trusting, respectful and valuable relationships with.  Our three school rules underpin everything we do in the Early Years setting:  
Three R’s
· The right to feel and be safe
· The right to learn
· The right to be treated with respect
Kind hands, kind feet and kind words are used as a simple translation of these rules on a daily basis.
Care
Both emotional and physical care if of the highest importance in our early years setting.  On a daily basis we may care for the children in any of the following ways:




All actions are carried out with the upmost respect for the child and in line with safe guarding procedures.


Developing Skills and Positive Attitudes to Learning
“Play is essential for children’s development, building their confidence as they learn to explore, relate to others, set their own goals and solve problems.  Children learn by leading their own play, and by taking part in play which is guided by adults.” 
Statutory framework for the Early Years Foundation Stage, EYFS reforms early adopter version 2020 
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Leuven Scales

These are used during baseline assessments, then termly and in situations where we have concerns about a child in both Nursery and Reception.  They include a 3-5minute observation which is recorded on our ‘5-minute observation form’.  Levels are calculated following discussions with team members and tracked termly using the Twinkl Leuven tracking sheet. 

In situations where the child’s levels are not typical, we may repeat the observation after a couple of weeks to see if it was an ‘off’ day.

“This tool has been developed by a team based at the Research Centre for Experiential Education (Leuven University – Belgium) under the supervision of Dr. Ferre Laevers. The tool focuses on two central indicators when planning any educational setting: ‘Wellbeing’ and ‘Involvement’. Wellbeing refers to feeling at ease, being spontaneous and free of emotional tensions and is crucial to secure ‘mental health’. Wellbeing is linked to self-confidence, a good degree of self-esteem and resilience. Involvement refers to being intensely engaged in activities and is considered to be a necessary condition for deep level learning and development.”

Reference: Well-being and Involvement in Care Settings. A Process-oriented Self-evaluation Instrument, Ferre Laevers (Ed.) Research Centre for Experiential Education, Leuven University. ISBN: 978-90-77343-76-8)

Please see attached document for level descriptors.


Characteristics of Effective Learning
“Children are powerful learners from birth. They can develop strong habits of mind and behaviours that will continue to support them to discover, think, create, solve problems and self-regulate their learning. Children need consistent lived experiences of autonomy alongside support for their growing awareness and control of the processes of thinking and learning. Play, time, space and freedom to follow their intentions, sustained shared thinking, and experiencing the satisfaction of meeting their own challenges and goals all contribute to development as curious, creative, resourceful and resilient learners.”
Birth to Five Matters 2021, Pg 52 
	Playing and Exploring
	Active Learning
	Creating and Thinking Critically

	children investigate and experience things, and ‘have a go’
	active learning - children concentrate and keep on trying if they encounter difficulties, and enjoy achievements 

	children have and develop their own ideas, make links between ideas, and develop strategies for doing things

	Children will learn to:
	Children will learn to:
	Children will learn to:

	Realise that their actions have an effect on the world, so they want to keep repeating them. 
Reach for and accept objects. Make choices and explore different resources and materials. 
Plan and think ahead about how they will explore or play with objects. 
Guide their own thinking and actions by talking to themselves while playing. For example, a child doing a jigsaw might whisper under their breath: “Where does that one go? – I need to find the big horse next.” 
Make independent choices. 
Do things independently that they have been previously taught. 
Bring their own interests and fascinations into early years settings. This helps them to develop their learning. 
Respond to new experiences that you bring to their attention. 


	Participate in routines, such as washing their hands before lunch/snack.
Begin to predict sequences because they know routines. For example, they may anticipate lunch when they see the table being set, or get their coat when the door to the outdoor area opens. 
Show goal-directed behaviour. For example, babies may pull themselves up by using the edges of a low table to reach for a toy on top of the table. Toddlers might turn a storage box upside down so they can stand on it and reach up for an object. 
Use a range of strategies to reach a goal they have set themselves. 
Begin to correct their mistakes themselves. For example, instead of using increasing force to push a puzzle piece into the slot, they try another piece to see if it will fit. 
Keep on trying when things are difficult. 



	Take part in simple pretend play. For example, they might use an object like a brush to pretend to brush their hair, or ‘drink’ from a pretend cup. 
Sort materials. For example, at tidy-up time, children know how to put different construction materials in separate baskets. 
Review their progress as they try to achieve a goal. Check how well they are doing. 
Solve real problems: for example, to share nine strawberries between three friends, they might put one in front of each, then a second, and finally a third. Finally, they might check at the end that everyone has the same number of strawberries. 
Use pretend play to think beyond the ‘here and now’ and to understand another perspective. For example, a child role-playing the billy goats gruff might suggest that “Maybe the troll is lonely and hungry? That’s why he is fierce.” 
Know more, so feel confident about coming up with their own ideas. 
Make more links between those ideas. 
Concentrate on achieving something that’s important to them. They are increasingly able to control their attention and ignore distractions. 



Development Matters 2020
We reference the children’s Characteristics of Effective Learning in the observations we upload to their individual Tapestry Learning Journals.   We monitor the attitudes the children display and if they are not demonstrating a particular characteristic, then we will intervene and enhance our provision in line with the child’s interests to try and encourage this characteristic.
Whole School Attitudes to Learning
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In Early Years, we promote pace, through activities such as tidying up; we celebrate productivity during COOL time e.g. creations, models, imaginative narratives; we praise presentation observed in mark making and handwriting development such as carefully written names and words, but also smart appearances and care in the handling of resources and positioning of them in the correct place; we continually celebrate progress in all areas of the children’s learning, keyword champions, blossoms on the tree and star jar awards; and finally we encourage all children to persevere with a ‘can do’ attitude and the attitude that you may not be able to do it yet, but with a little bit more practice you will get there.

"It is especially at this point that children expect – as they have from the beginning of their life adventure – the help and truthfulness of grownups."
Loris Malaguzzi









Care


Hand washing


Toileting support


Changing nappies/pull ups


Supporting nose blowing


First aid


Comfort an upset child


Support self-regulation


Praise and celebrate success


Encourage perseverance and 'can do' attitude


Rest time


Sun protection - Hats/ cream


Regulating  body  temperature


Hydration & nutrition


Where children believe, achieve and succeed
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