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Area of Learning: Physical Development
COEL: Active learner
The curriculum: what we want children to learn 
· The curriculum is a top-level plan of everything the early years setting wants the children to learn. 
· Planning to help every child to develop their language is vital. 
· The curriculum needs to be ambitious. Careful sequencing will help children to build their learning over time. 
· Young children’s learning is often driven by their interests. Plans need to be flexible. 
· Depth in early learning is much more important than covering lots of things in a superficial way. 
Rationale:  To be highly active and get out of breath several times a day. To move with confidence, developing core strength and agility.  To form healthy habits relating to food and hygiene and independence with self-care.  To understand the relationship between physical health and a healthy mind. To develop dexterity and the fine motor skills required to form an efficient pencil grip leading to a proficient handwriting style.

Prime area

	NuNursery
	UnUnique child:

	
	
“Physical activities promotes healthy growth and development. It helps build a healthier body composition, stronger bones and muscles. It also improves the child’s cardiovascular fitness. Physical activities helps in the development of better motor skills and in concentration and thinking skills… Children who have higher levels of physical activity during their childhood are likely to be more active even after they mature. This is important for better health and well-being.”

Harsh Mahaseth, 4th Apr 2017 https://novakdjokovicfoundation.org/early-childhood-development-physical-activity-early-childhood

	GROSS MOTOR SKILLS

	I can:
	I can move safely, inside and outside manoeuvring and negotiating space and obstacles.




	I can move safely adjusting speed and direction.
	I can go up steps and stairs, or climb up apparatus using alternate feet.
	I can walk, skip, roll, run on my whole foot, hop, and jump on two feet/ forward.
	I can kick a stationary ball, throw a ball with increasing force and catch a ball with 2 hands.
	I can maintain balance using my body to stabilise:
· on one leg
· in a squat
· on outdoor equipment
· in a pose


	I can use a range of large muscles in the upper body to move or make marks (pivoting from the shoulder and elbow).

See ABC Pivots
	I can work collaboratively and safely to manoeuvre large items safely.
	I can remember sequences and movement patterns relating to music and rhythm.
	I can solve problems and make decisions involving physical tasks.

	Adult role:
	· Teach children the skills they need to use equipment safely, e.g. using the climbing frame, pushing the wheeled toy, risk assessment of outdoor classroom. 
· Encourage children to move with controlled effort, and model use of vocabulary in context such as strong, firm, gentle, heavy, stretch, reach, tense and floppy. 
· Use music of different tempo, styles and cultures to create moods and talk about how people move when they are sad, happy or cross. 
· Motivate children to be active through group games, action songs and singing. 
· Talk about why children should take care when moving freely. Notice children who frequently bump into obstacles or fall over and talk with parents/carers about how they move at home. 
· Encourage children to use the vocabulary of movement, e.g. gallop, slither; of instruction e.g. follow, lead and copy by modelling and using the vocabulary in context. 
· Pose challenging questions such as- Can you get all the way round the climbing frame without your knees touching it? 
· Explain benefits of outdoor learning to parents/carers so that children come dressed appropriately for different weathers and seasons. 



	Enabling environment:
	· Provide time and space to enjoy energetic play outdoors daily.
· Provide access to waterproofs, wellington boots and a changing area where children can begin to dress/ undress independently. 
· Provide large portable equipment that children can move about safely and cooperatively to create their own structures, such as milk crates, tyres, large cardboard tubes. 
· Practise movement skills through games with beanbags, cones, balls and hoops. 
·  Plan activities where children can practise moving in different ways and at different speeds, balancing, target throwing, rolling, kicking and catching 
· Mark out boundaries for some activities, such as games involving wheeled toys or balls, so that children can more easily regulate their own activities. (prams, wheel barrow/ trolley)
· Climbing frame
· Tyres
· Long handled brushes
· Stair case to quiet area
· Den making materials
· Crates
· Assault courses – balancing beams
· Balls of differing sizes
· Skipping ropes
· Stilts
· Skittles

	   FINE MOTOR SKILLS

	I can:

Use tools safely.
	I can use one handed tools and equipment. E.g. paintbrush, toothbrush, hairbrush, jugs, musical instruments
	I can make snips in paper with scissors.
	I can eat independently, opening my lunch box and drink bottle.
	I can take and put on my coat and shoes.  I can fasten my coat (pulls up zip once its fastened at the bottom).
	I am beginning to favour a dominant hand.

	I can hold a pencil or pen with a comfortable grip (thumb and fingers).
	I can turn pages in a book.
	I can sit at a table with both feet on the floor.
	I can make anticlockwise circles.

I can create lines and circles pivoting from the shoulder and elbow.
	I can make anticlockwise circles.

I can create lines and circles pivoting from the shoulder and elbow.

	Adult role:


	· Teach children the skills they need to use equipment safely, e.g. cutting with scissors or using tools. Be aware of children who may not have had these experiences at home and talk with parents/ carers about increasing opportunities at home. 
· Introduce and encourage children to use the vocabulary of manipulation, e.g. squeeze and prod. 
· Encourage children in their efforts, such as to pour a drink from an appropriately sized jug and to manipulate objects in their play: Can you put the dolly’s arm in the coat? 
· Model letter formation spring term – RWI
· Model drawing lines and circles and pre-writing marks.
· Teach children how to play the various instruments – tap, shake etc
· Encourage children to ‘have a go’ with lunch boxes and drinks, model how to open and close.
· Support the children in selecting an appropriate pencil, pair of scissors for their favoured hand.

	Enabling
environment:



	· Workshop
· Construction area
· Left and righ- handed pencils and scissors
· Thick and thin paintbrushes
· Provide activities that give children the opportunity and motivation to practise manipulative skills, e.g. cooking, painting, clay and playing instruments. 
· Funky fingers and dough gym
· Wooden block and nails/ screw drivers
· Golf tees and pom-poms – pincer tongs
· Threading activities
· Provide play resources including small-world toys, construction sets, threading and posting toys, dolls’ clothes and material for collage. 
· Pegs and water sprays

	HEALTH AND SELF-CARE

	I can:
	I can articulate my needs, e.g. hunger, thirst, tired, feeling unwell.
	I am willing to try a range of tastes and express a preference.
	I can use the toilet independently.

I am usually dry in school.
	I can wash and dry my hands effectively and understand why this is important.
	I can name and identify parts of the body.
	I can begin to dress appropriately for the weather.
	I know why it is important to brush my teeth.

I know a dentist is a doctor who cares for my teeth.
	
	
	

	Adult role:


	· Talk with children about why you encourage them to rest when they are tired or why they need to wear wellingtons when it is muddy outdoors. 
· Encourage children to notice the changes in their bodies after exercise, such as their heart beating faster. 
· Support children to recognise when they are hot or cold and to dress appropriately.
· Talk with children about the importance of hand-washing and infection control. 
· Help children who are struggling with self-care by leaving a last small step for them to complete, e.g. pulling up their trousers from just below the waist. 
· Do up zips on coats etc. From behind and over child’s shoulder so they can view the process from their perspective. 
· Use social stories to support a child who is struggling to understand a new routine. 
· Notice when a child is always hungry, takes food from others or needs more food than their peers. This may be an indicator of dietary imbalance, an emotional or safeguarding need. Talk with parents/carers to find out eating patterns at home. 
· Notice when a child is often tired or sleepy during the day and find out from parents/carers how they are sleeping at night. 
· Notice when a child holds their breath to control the reactions of others. Talk with the child and parents/carers to encourage the child to express emotion in other ways. 
· Notice children who are unable to mirror the actions of others. Further support may be needed to activate mirror neurons in the brain. 
· Maintain an open dialogue with parents/carers about a child’s bowel and bladder control. Offer advice, support and reassurance. Make a referral to health and family support if needed. 
· Ensure children have sun-cream/ sun hats on in sunny weather.
· Provide a variety of tastes and textures within snack/ enhancements.  Explore food from other cultures. (be allergy aware)

	Enabling
environment:



	· Morning Toast time and snack time/ water/milk
· Read stories about healthy living.
· Songs about handwashing and visual prompts in bathrooms.
· Healthy living topic
· Establish regular routines for eating, drinking, washing and toileting so that children become familiar with the rhythm of the day 
· Provide a cosy place with a cushion and a soft light where a child can rest quietly if they need to. 
· Encourage children to be active and energetic
by organising lively games, since physical activity is important in maintaining good health and in guarding against children becoming overweight or obese in later life. 
· Consider opportunities to move up, down and through spaces and equipment. 
· Use mirrors, reflective materials and a range of multi-sensory materials to stimulate curiosity and active investigation. 
· Ensure indoor/outdoor areas are fully accessible to all children, making reasonable adjustments to layout, organisation and resources to meet individual needs safely. 





Ref: Birth to 5 matters for some adult role/ environment statements


Pivots – Alistair Bryce-Clegg
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Area of Learning: Physical Development
National curriculum: English handwriting, PE
COEL: Active learner

The curriculum: what we want children to learn 
· The curriculum is a top-level plan of everything the early years setting wants the children to learn. 
· Planning to help every child to develop their language is vital. 
· The curriculum needs to be ambitious. Careful sequencing will help children to build their learning over time. 
· Young children’s learning is often driven by their interests. Plans need to be flexible. 
· Depth in early learning is much more important than covering lots of things in a superficial way. 

Rationale: To be highly active and get out of breath several times a day. To move with confidence, developing core strength and agility.  To form healthy habits relating to food and hygiene and independence with self-care.  To understand the relationship between physical health and a healthy mind. To develop dexterity and the fine motor skills required to form an efficient pencil grip leading to a proficient handwriting style.

Prime Area

	Reception
	Unique child:

	
	
“Physical activities promotes healthy growth and development. It helps build a healthier body composition, stronger bones and muscles. It also improves the child’s cardiovascular fitness. Physical activities helps in the development of better motor skills and in concentration and thinking skills… Children who have higher levels of physical activity during their childhood are likely to be more active even after they mature. This is important for better health and well-being.”

Harsh Mahaseth, 4th Apr 2017 https://novakdjokovicfoundation.org/early-childhood-development-physical-activity-early-childhood


	GROSS MOTOR SKILLS

	I can:
	I can negotiate space safely and confidently, adapting speed, changing direction and avoiding obstacles.
	I can show increasing control when sending and receiving balls with my hands and feet. (throwing & kicking)
	I can choose to move in a range of ways, changing body shape, height levels, pace and position.

slithering, rolling, crawling, sliding, walking, running, hopping, skipping, galloping, climbing
	I can confidently move over, under, through balancing and climbing equipment, gymnastics
apparatus.
	I can show poise and stillness when linking several movements into a sequence in gymnastics or dance.
	I can safely jump off a piece of equipment landing with bent knees and using my arms to stabilise my body.
	I can apply body strength, coordination and agility to a range of sports.
	I can describe the effect of exercise on my body.
	I can solve problems and make decisions involving physical tasks.

	Adult role:



	· Explain benefits of outdoor learning to parents/carers so that children come dressed appropriately for different weathers and seasons. 
· Explain why safety is an important factor in handling tools, equipment and materials, and have sensible rules for everybody to follow. 
· Value and support children’s own judgements of risk, encouraging them to think about what to be aware of and how they can stay safe. 
· Introduce and encourage children to use the vocabulary of manipulation, e.g. squeeze and prod. 
· Show children how to collaborate in throwing, rolling, fetching and receiving games, encouraging children to play with one another once their skills are sufficient. 
· Talk with children about the need to match their actions to the space they are in. 
· Talk to the children about the effect of exercise on their body – heart rate, temperature, importance of being hydrated during a physical session.
· Include a warm up and cool down in PE lessons.
· Model sequences of gymnastic actions.  
· Draw upon the skills of the children to model rolls, jumps etc
· Notice a child who lacks strength in limbs to push, pull or move safely over climbing equipment. Find out what opportunities the child has at home for outdoor adventure and risk and adapt routines to increase outdoor physical play. 
· Notice a child who moves repetitively in a particular way e.g. spinning around, flapping hands or using a throwing action. Talk to parents/carers about schemas and find constructive ways for the child to move safely. These kinds of movements may require investigation in the future if they continue. 
· Share technical vocabulary relating to PE


	Enabling
environment:



	· Provide time and space to enjoy energetic play outdoors daily.
· Provide access to waterproofs, wellington boots and a changing area where children can dress/ undress independently. 
· Provide large portable equipment that children can move about safely and cooperatively to create their own structures, such as milk crates, tyres, large cardboard tubes. 
· Practise movement skills through games with beanbags, cones, balls and hoops. 
·  Plan activities where children can practise moving in different ways and at different speeds, balancing, target throwing, rolling, kicking and catching 
· Mark out boundaries for some activities, such as games involving wheeled toys or balls, so that children can more easily regulate their own activities. (prams, wheel barrow/ trolley)
· Climbing frame
· Tyres
· Long handled brushes
· Stair case to quiet area
· Den making materials
· Crates
· Assault courses – balancing beams
· Balls of differing sizes
· Skipping ropes
· Stilts
· skittles
· Weekly PE lesson – 1.5 hours

	


“Humans are not born writers. The physical ability to write requires great dexterity and muscle control, which in turn takes practice”
                                                                            Alistair Bryce-Clegg



	FINE MOTOR SKILLS

	I can:
	I can use a knife and fork independently. 
I can open my lunch box and drink bottle.
	I can use a range of tools to effect changes to materials.
	I can cut out shapes.
	I can fasten a zip on my coat.
	I can change into my PE kit and back again.
	I usually use the same hand to write/ hold tools.
	I can form recognisable letters (pre-cursive) independently.
	I can use a static tripod pencil grip.
	I can begin to orient my letters correctly – size and on the line.

	Adult role:



	· Explain why safety is an important factor in handling tools, equipment and materials, and have sensible rules for everybody to follow. 
· RWI handwriting letter formation sessions
· Name writing support
· Model vocabulary relating to malleable materials – squeeze, squash, stretch, roll, pinch etc
· Identify and support children who require further fine motor development.
· Encourage children to fasten their own coats following demonstration.
· When changing for PE do each step together – everyone take off your shoes, now everyone, take off your jumper…
· Model use of knife and fork and encourage children to use these and not their fingers at lunch-time.


	Enabling environment:
	· Provide right and left-handed pencils and scissors
· Workshop
· Malleable area
· Construction area
· Thick and thin paintbrushes
· Provide activities that give children the opportunity and motivation to practise manipulative skills, e.g. cooking, painting, clay and playing instruments. 
· Funky fingers and dough gym
· Wooden block and nails/ screw drivers
· Golf tees and pom-poms – pincer tongs
· Threading activities
· Provide play resources including small-world toys, construction sets, threading and posting toys, dolls’ clothes and material for collage. 
· Pegs and water sprays
· Provide opportunities for writing in all areas of learning
· Provide opportunities for children to cut, stick, join materials in a variety of ways

	HEALTH AND SELF-CARE

	I can:
	I can articulate my needs, e.g. hunger, thirst, tired, feeling unwell.

I can describes physical changes to the body that can occur when feeling unwell, anxious, tired, angry or sad 

	I am willing to try a range of tastes and express a preference.

I know some foods are healthy and some are not.
	I can use the toilet independently.
	I can wash and dry my hands effectively and understand why this is important.
	I can name and identify parts of the body and skeleton.
	I can dress appropriately for the weather.
	I know to brush my teeth for 2 minutes morning and evening to keep my teeth healthy.

I know foods which are good and bad for my teeth.

I know what a cavity is.
	Practices some appropriate safety measures without direct supervision, considering both benefits and risk of a physical experience 

	

	Adult role:



	· Be aware that some children may have sensory issues around food texture, taste, smell, or colour. Talk with parents and monitor. Find out what steps might be appropriate to build the child’s confidence and broaden their food repertoire, supporting their sensory integration. 
· Acknowledge and encourage children’s efforts to manage their personal needs, and to use and return resources appropriately. 
· Promote health awareness by talking with children about exercise, its effect on their bodies and the positive contribution it can make to their health. 
· Be sensitive to varying family expectations and life patterns when encouraging thinking about health. 
· Highlight the importance of physical activity and active play within the home setting, and the mutual pleasure and benefits for both adults and children from shared physical games and activities. Emphasising the fun can be more effective than warnings to parents about obesity. 
· Discuss with children why they get hot and encourage them to think about the effects of the environment, such as whether opening a window helps everybody to be cooler. 
· Understand that regression in self-care can occur as children consolidate development or in response to anxiety or traumatic event. Find ways of supporting the child to return to previous level of development without judgement or disapproval. 
· Ensure children have sun-cream/ sun hats on in sunny weather.
· Provide a variety of tastes and textures within snack/ enhancements.  Explore food from other cultures. (be allergy aware)
· Establish regular routines for eating, drinking, washing and toileting so that children become familiar with the rhythm of the day 

	Enabling environment:
	· Snack time – water/milk
· Read stories about healthy living.
· Songs about handwashing and visual prompts in bathrooms.
· School Health Team workshops – dental health and handwashing
· Large teeth and brush set.
· Plan opportunities, particularly after exercise, for children to talk about how their bodies feel - PE lessons 
· Identify areas where children are encouraged to take physical risks. Tyres/ rolling down the small hill on the field.
· Healthy Living topic
· Encourage children to be active and energetic
by organising lively games, since physical activity is important in maintaining good health and in guarding against children becoming overweight or obese in later life. 
· Use mirrors, reflective materials and a range of multi-sensory materials to stimulate curiosity and active investigation. 
· Ensure indoor/outdoor areas are fully accessible to all children, making reasonable adjustments to layout, organisation and resources to meet individual needs safely. 
· Risk assessments for outdoor classroom – children to complete.





Ref: Birth to 5 matters for some adult role/ environment statements

Pivots – Alistair Bryce-Clegg
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Statutory ELG Assessment point:
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“The School Sport and Activity Action Plan set out government’s commitment to ensuring that children and young people have access to at least 60 minutes of sport and physical activity per day, with a recommendation of 30 minutes of this delivered during the school day (in line with the Chief Medical Officers guidelines which recommend an average of at least 60 minutes per day across the week).”  DFE June 2021
Where children believe, achieve and succeed
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Children use their whole bodies for writing. To be able fo
write, all the muscles, pivots, body control and movement must
be well established.

We have tiny pivofs at the ends of our fingers,
Knuckies, elbows and shoulders. These provide a
huge range of motion from the ability fo pick up.
tiny oblects to powerful throwing actions,

Our palms help us fo grasp, hold and control a
range of tools for a variety of uses

Our brain and senses are constantly working o help
us fo process all the information we are bombarded
with.. This helps us fo balance, judge distance, move
appropriately in the space that we have
(proprioception)

Our feet are flat on the floor fo help us
balance while we use a range of motion on our
upper body
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Statutory ELG: Gross Motor Skills
Childrenat the expected level of development will:

- Negotiate space and obstacles safely, with consideration for
themselves and others;

- Demonstrate strength, balance and coordination when playing:

- Move energeticall, such 2s running, jumping, dancing, hopping,
skipping and climbing.

Statutory ELG: Fine Motor Skills
Children at the expected level of development will:

- Hold a pencil effectively in preparation for fluent writing - using
the tripod gripin almost all cases;

- Use a range of small tools,including scissors, paint brushes and
cutlery;

- Begin to show accuracy and care when drawing.
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Statutory ELG: Managing Self
Children at the expected level of development will

- Manage their own basic hygiene and personal needs, including
dressing, going to the toflet and nderstanding the importance
of healthy food choices.
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