Ensuring the Best Start to R-A-I-S-E – EYFS Curriculum
Ensuring the  Best Start to R-A-I-S-E – EYFS Curriculum


[image: C:\Users\Odile Coleman\Documents\Halewood CE logo with words all the way around.jpg][image: ]
EYFS Curriculum – Learning Journey Statements

Area of Learning: Personal, Social and Emotional Development
COEL – All areas
The curriculum: what we want children to learn 
· The curriculum is a top-level plan of everything the early years setting wants the children to learn. 
· Planning to help every child to develop their language is vital. 
· The curriculum needs to be ambitious. Careful sequencing will help children to build their learning over time. 
· Young children’s learning is often driven by their interests. Plans need to be flexible. 
· Depth in early learning is much more important than covering lots of things in a superficial way. 
Rationale: For each child to recognise their own unique individuality and celebrate differences. For children to feel safe, secure and develop their understanding of personal safety, behaving in ways that are safe. For each child to grow spiritually and morally and in a loving Christian environment. For each child to be able to self-regulate and communicate their feelings and emotions. For each child to form trusting and respectful relationships with adults and their peers.

Prime area

	Nursery
	Unique child:

	SELF-REGULATION

	“What does self-regulation look like?  
Self-regulation may look different at varying stages of development, but a self-regulated child is likely to show degrees of:
Resilience; Patience; Perseverance; Determination; Self-motivation Positivity; Creativity; Problem solving; Adaptability”  EX 2020


	I can:
Feelings and emotions
	I can take turns.
	I can tolerate delay.
	I can follow the class rules.
	I can articulate my feelings.
	I can understand other children’s feelings.
	I am beginning to solve conflicts independently.
	I am beginning to manage my feelings and behaviour.

	Adult role:

	· Adult modelling 
· Daily repetition of the sitting rules/ class rules
· Opportunities to work together
· Stories with a theme
· Rhyming chants/ verbal prompts
· Listening & reinforcing ‘ear shotting’
· Intervene if necessary to resolve the conflict.
· Expect children to use taught strategies to self-regulate.
· Praise – catch the children doing the ‘right thing’
· Name and talk about a wide range of feelings and make it clear that all feelings are understandable and acceptable. Put children’s feelings into words for them: It looks like you’re cross about that. Emotion coaching.
· Ask children for their ideas on what might make people feel better when they are sad or cross. 
· Adopt a partnership approach with parents when discussing boundaries and expectations to maintain continuity for children.



	Enabling environment:
	· Visual prompts
· Verbal reminders
· Rewards and praise
· Calming area – reflection space
· Share policies and practice on safeguarding procedure with parents/carers from the outset. 
· Carefully prepare all children for any changes to their routine, particularly those with a SEN such as autism. 


	
“A key way in which we can support the development of children’s self-regulation skills (including metacognition) is through play, particularly pretence or symbolic and physical play.”      
Whitebread 2013


	MANAGING SELF

	I can:
	I can explore the continuous provision.
	I can adapt to changes in routine.
	I can persevere to reach my own goals.
	I can wash and dry my hands and know why this is important.
	I know that some foods are healthy and some are not.
	I can manage my own toileting.
	I can take off and put on my own coat and shoes.

	Adult role:

	· Celebrate each child’s uniqueness by openly talking with them about their individual characteristics and their similarities and differences with others in a positive way. 
· Model use of the provision and teach the children the rules and expectations.  Reinforce this daily.
· Establish clear daily routines for toileting and handwashing.
· Warn children of changes to the familiar routine in advance.
· Praise successes with toileting and getting dressed.
· Intervene to help children to persevere with thoughtful questioning and interactions.
· Identify children who need regular reminders about toileting.
· Encourage children to try the different fruits and vegetables at snack time (be allergy aware)
· Be aware of and respond to the particular needs of children who are learning English as an additional language. 
· Provide and engage with CPD to extend practitioner’s awareness of anti-bias practice. 

	Enabling environment:
	· COOL time – continuous provision
· Handwashing prompts and songs.
· Healthy living topic – exploration of healthy foods.
· Tidy up music
· Involve parents in their children’s learning and learn about each child’s home culture from them. 
· Plan regular opportunities for children to talk to their small group about something they are interested in or have done 
· Include mirrors and photographs of the children and their families and friends in the environment. 
· Reflect children’s socio-cultural and ethnic backgrounds and those of the wider community in the environment, play opportunities and resources. 
· Provide experiences and activities that are challenging but achievable. 
· Give time for children to pursue their play and learning without interruption, to complete activities such as role play, construction, building dens and painting to their satisfaction, and to return to their activities if they wish. 

	BUILDING RELATIONSHIPS

	
	I am confident to ask a familiar adult for help.

CLL
	I can play with one or more other children and discuss my ideas.

CLL
	I can adopt a role in a narrative with other children.

CLL
	I can follow the ‘Three R’s’. 
I begin to show respect to others (adults, children, religions, needs)
	I often use please and thank you.
	I know when a friend needs help or is upset.
	I am more outgoing with unfamiliar adults within my safe setting.

	Adult role:

	· Provide children with a secure base for them to return to and to explore from by being available if needed. 
· Keyworkers to focus on their key children in more detail
· Transition process – Stay and play, Home visits, staggered start plus additional adult and opening time.
· Offer a warm and consistent presence, spending time playing and being with children in 1:1 and small groups as well as in the whole group 
· Refer to things you have noticed or remember the children have told you to show that you are interested in them
· Model key skills of empathy, negotiation, compromise and positive assertion when playing with children and in your everyday interactions. 
· Provide positive feedback during play, noticing and acknowledging children’s thoughtfulness towards each other. 
· Offer calm and considered support for children as they experience conflict with their peers. Use a problem-solving approach; You are fighting because you both want the blue bike, what can we do about this? 
· Pause before intervening in children’s arguments to allow children time resolve issues if they can. 
· Support young children’s efforts to join in with others’ play and inviting others into their play. 

	Enabling environment:
	· Stability in staffing and regular keyworker time
· COOL time
· Communication friendly spaces – to encourage interactions
· Provide play activities that encourage cooperation and collaboration, such as parachute activities and ring games. 
· Stories about friendships e.g. Mr Panda series


	KEEPING SAFE

	

	I can use walking feet in the setting.
	I can handle scissors safely.
	I begin to recognise some risks in the setting, such as wet floors, tidying up.
	I can carry out a risk assessment of the outdoor environment with support.
	I can climb safely.
	I can carry resources safely, e.g. large construction blocks.
	I can begin to learn about personal safety.

	Adult role:

	· Model safety procedures, e.g. caution signs for wet floors, how to carry scissors, building towers to a safe height, walking feet in the classroom, stranger danger, fire safety, water safety.
· Model how to carry out a risk assessment of the outdoor setting.
· Safety measures in place re: doors, water tray (covered when not in use with a safe cover)


	Enabling environment:
	· Risk assessments for outdoor classroom on clipboards.
· Rewards and praise.
· Handwashing before eating.
· Visual prompts re: safety with scissors.
· Caution signs for wet floor
· Dust pan and brush for spillages
· Sun safe – hats and cream – shades outdoors
· Waterproof clothing
· Passwords, medical and allergy information available to all EYS staff
· Paediatric First Aiders, Food Hygiene certified
	


	BRITISH VALUES

	From School Relationships and Sex Education Policy:

The Church of England Foundation of Halewood C of E School, which underpins its values, requires the teaching and living out of the values of individual liberty, rule of law, mutual respect and tolerance. Pupils are also taught explicitly about British Values which are defined as: 

· Democracy & the rule of law 
· Individual liberty 
· Mutual respect
· Tolerance of those of different faiths and beliefs. 

‘So, God created humankind in his image, in the image of God he created them.’
(Genesis, I:27)

‘I have come in order that you might have life—life in all its fullness.’
(John 10:10)


	Adult role:
	· Model these values in EYS friendly language – relate to these values when discussing all aspects of PSED.
· Encourage use of Picture News for discussion at home and school to exemplify these values in real life.
· Read a range of stories about different cultures, family groups, relationships and behaviour and rules. (See book lists).


	Enabling environment:
	· Resources and books reflecting a variety of cultures and family groups.
· [bookmark: _GoBack]Attention to particular needs and cultures of children within the EYFS.
· Conscious of all types of bias when planning and resourcing the setting.
· Celebrations such as Diwali, Chinese New Year, Eid
· Prayer area reflecting the religions of children, not just Christianity.
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Area of Learning: Personal, Social and Emotional Development
National Curriculum: RSE, Science, English, P.E.
COEL – All areas
The curriculum: what we want children to learn 
· The curriculum is a top-level plan of everything the early years setting wants the children to learn. 
· Planning to help every child to develop their language is vital. 
· The curriculum needs to be ambitious. Careful sequencing will help children to build their learning over time. 
· Young children’s learning is often driven by their interests. Plans need to be flexible. 
· Depth in early learning is much more important than covering lots of things in a superficial way. 
Rationale: For each child to recognise their own unique individuality and celebrate differences. For children to feel safe, secure and develop their understanding of personal safety, behaving in ways that are safe. For each child to grow spiritually and morally and in a loving Christian environment. For each child to be able to self-regulate and communicate their feelings and emotions. For each child to form trusting and respectful relationships with adults and their peers.

Prime area



	Reception
	Unique child:

	SELF-REGULATION

	“What does self-regulation look like?  
Self-regulation may look different at varying stages of development, but a self-regulated child is likely to show degrees of:
Resilience; Patience; Perseverance; Determination; Self-motivation Positivity; Creativity; Problem solving; Adaptability.”  EX 2020

	I can:
Feelings and emotions
See also PSED curriculum whole school
	I show patience when turn taking.
	I can use my own strategies to calm myself down.
	I can follow the class rules.
	I can articulate my feelings.

CLL
	I can understand other children’s feelings.
	I can solve some conflicts independently.
CLL
	I am beginning to manage my feelings and behaviour.

	Adult role:

	· Adult modelling 
· Daily repetition of the sitting rules/ class rules
· Opportunities to work together
· Stories with a theme
· Rhyming chants/ verbal prompts
· Listening & reinforcing ‘ear shotting’
· Intervene if necessary to resolve the conflict.
· Expect children to use taught strategies to self-regulate.
· Praise – catch the children doing the ‘right thing’
· Support children in recognising the consequences of behaviours and responses that make other children or adults feel upset and help them to repair this by finding new responses or behaviours. 
· Collaborate with children in creating rules and expectations within a group such as mutual respect, compromise, caring behaviours towards themselves, others and the environment. 
· Adopt a partnership approach with parents when discussing boundaries and expectations to maintain continuity for children. 

	Enabling environment:
	· Calm area with calming toys and books
· Stories about feelings and emotions
· Visual prompts
· Verbal reminders
· Rewards and praise
· Carefully prepare all children for any changes to their routine, particularly those with a SEN such as autism. 



	

“A key way in which we can support the development of children’s self-regulation skills (including metacognition) is through play, particularly pretence or symbolic and physical play.”      
Whitebread 2013


	MANAGING SELF

	I can:
See also PSED curriculum whole school

	I can confidently
explore the continuous provision and follow and discuss my interests.
	I can adapt to changes in routine.
	I can bounce back after difficulties and persevere
to reach my own goals.
	I can wash and dry my hands and know why this is important. I wash my hands before snack. without prompting.
	I can make some healthy food choices.
	I can manage my own toileting.
	I can fasten my own coat and shoes. I can change myself for PE.

	Adult role:

	· Keyworkers to focus on their children in more detail
· Model use of the provision and teach the children the rules and expectations.  Reinforce this daily.
· Establish clear daily routines for toileting and handwashing.
· Warn children of changes to the familiar routine in advance.
· Praise successes with toileting and getting dressed.
· Intervene to help children to persevere with thoughtful questioning and interactions.
· Identify children who need regular reminders about toileting.
· Encourage children to try the different fruits and vegetables at snack time (be allergy aware)
· Scaffold changing for PE, so all children are ready at the same time e.g. everyone take off your shoes.
· Be aware of and respond to the particular needs of children who are learning English as an additional language.
· Celebrate each child’s uniqueness by openly talking with them about their individual characteristics and their similarities and differences with others in a positive way. 
· Provide and engage with CPD to extend practitioner’s awareness of anti-bias practice. 


	Enabling
environment:
	· COOL time – Continuous provision
· Establish daily routines
· Handwashing prompts and songs.
· Healthy living topic – exploration of healthy foods.
· Tidy up music
· Involve parents in their children’s learning and learn about each child’s home culture from them. 
· Plan regular opportunities for children to talk to their small group about something they are interested in or have done 
· Include mirrors and photographs of the children and their families and friends in the environment. 
· Reflect children’s socio-cultural and ethnic backgrounds and those of the wider community in the environment, play opportunities and resources. 
· Provide experiences and activities that are challenging but achievable. 
· Give time for children to pursue their play and learning without interruption, to complete activities such as role play, construction, building dens and painting to their satisfaction, and to return to their activities if they wish.

	BUILDING RELATIONSHIPS

	I can:
See also PSED curriculum whole school

	I can ask for help and articulate my needs to an adult.
CLL
	I can initiate an activity and take a leading role with other children.
CLL
	I can adopt a role in a narrative with other children.
CLL
	I can follow the ‘Three R’s’. 
I show respect to others (adults, children, religions, needs) by listening and following instructions.
	I use please and thank you.
	I know when a friend needs help or is upset and try to help them to solve the problem.
CLL
	I am more outgoing with unfamiliar adults within my safe setting.
CLL

	Adult role:

	· Keyworkers to focus on their children in more detail
· Transition process – Meet the teacher, Bump morning – daily contact with Nursery children in the setting who come to Reception
· Offer a warm and consistent presence, spending time playing and being with children in 1:1 and small groups as well as in the whole group 
· Refer to things you have noticed or remember the children have told you to show that you are interested in them
· Model key skills of empathy, negotiation, compromise and positive assertion when playing with children and in your everyday interactions. 
· Provide positive feedback during play, noticing and acknowledging children’s thoughtfulness towards each other. 
· Offer calm and considered support for children as they experience conflict with their peers. Use a problem-solving approach; You are fighting because you both want the blue bike, what can we do about this? 
· Pause before intervening in children’s arguments to allow children time resolve issues if they can. 
· Support young children’s efforts to join in with others’ play and inviting others into their play.


	Enabling environment:
	· Visual prompts for class rules
· Star jar – rewards for good manners and behaviour
· Stability in staffing and regular keyworker time
· COOL time
· Communication friendly spaces – to encourage interactions
· Provide play activities that encourage cooperation and collaboration, such as parachute activities and ring games. 
· Stories about friendships/ feelings e.g. The Colour Monster, Ruby’s Worry



	KEEPING SAFE

	
See also PSED curriculum whole school

	I can identify some risks outside of the setting, e.g. crossing the road.
	I can use a range of tools safely.
	I recognise some risks in the setting, such as wet floors, tidying up.
	I can carry out a risk assessment of the outdoor environment.
	I can climb safely.
	I can carry resources safely, e.g. large construction blocks.
	I begin to consider my own personal safety.

	Adult role:



	· Model safety procedures, e.g. caution signs for wet floors, how to carry scissors, building towers to a safe height, walking feet in the classroom, stranger danger, fire safety, water safety.  NSPCC PANTS.
· Model how to carry out a risk assessment of the outdoor setting.
· Safety measures in place re: doors, water tray (covered when not in use with a safe cover)


	Enabling
environment:



	· Risk assessments for outdoor classroom – clip boards
· Handwashing routine before eating
· Rewards and praise.
· Visual prompts re: safety with scissors.
· Caution signs for wet floor
· Dust pan and brush for spillages
· Sun safe – hats and cream – shades outdoors
· Waterproof clothing
· Passwords, medical and allergy information available to all EYS staff
· Paediatric First Aiders, Food Hygiene certified













	BRITISH VALUES

	From School Relationships and Sex Education Policy:

The Church of England Foundation of Halewood C of E School, which underpins its values, requires the teaching and living out of the values of individual liberty, rule of law, mutual respect and tolerance. Pupils are also taught explicitly about British Values which are defined as: 

· Democracy & the rule of law 
· Individual liberty 
· Mutual respect
· Tolerance of those of different faiths and beliefs. 

‘So, God created humankind in his image, in the image of God he created them.’
(Genesis, I:27)

‘I have come in order that you might have life—life in all its fullness.’
(John 10:10)


	Adult role:
	· Model these values in EYS friendly language – relate to these values when discussing all aspects of PSED.
· Encourage use of Picture News for discussion at home and school to exemplify these values in real life.
· Read a range of stories about different cultures, family groups, relationships and behaviour and rules. (See book lists).

	Enabling environment:
	· Resources and books reflecting a variety of cultures and family groups.
· Attention to particular needs and cultures of children within the EYFS.
· Conscious of all types of bias when planning and resourcing the setting.
· Celebrations such as Diwali, Chinese New Year, Eid
· Prayer area reflecting the religions of all children, not just Christianity.





Reference: School RSE policy and PSED scheme
Birth to 5 Matters for some adult role and enabling environment statements.






ELG STATUTORY ASSESSMENT POINT – END OF RECEPTION
Making relationships
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Sense of Self
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Understanding Emotions
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Where children believe, achieve and succeed
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Statutory ELG: Building Relationships
Childrenat the expected level of development will:

- Workand play cooperatively and take turns with others;
- Form positive attachments to adults and friendships with peers;
-Show sensitivity to their own and toothers' needs.

Statutory ELG: Managing Self
Children at the expected level of development will:

- Explain the reasons for rules, know right from wrong and try to
behave accordingly.
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Statutory ELG: Managing Self
Children at the expected level of development will

~Be confident to try new activities and show independence,
resilience and perseverance i the face of challenge
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Statutory ELG: Self-Regulation Statutory ELG: Managing Self
Childrenat the expected level of development will: Children at the expected level of development will

-Show an understanding of their own feelings and those of - Explain the reasons for rules, know right from wrong and try to
others, and begin to regulate their behaviour accordingly behave accordingly.
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